
Housekeeping Workers, AUD
There are 41 housekeeping workers at Ambedkar University, Delhi, out of 
which 8 are women. Their shift starts at 7 in the morning and goes on till 4 
in the evening. Between 7 a.m. and 10 a.m. they clean the offices so that the 
teachers and administration can begin work on time. From 10 a.m. to 12 p.m. 
they clean the galleries, toilets, roads, etc. The work involves dusting tables 
and chairs; sweeping; doing poncha; emptying the toilet dustbin; cleaning 
the canteen area with acid and scrubbing machines. 12 p.m. to 1 p.m. is 
lunch, after which they clean all the dirt and mess that collects at the end of a 
working day at the university. The toilet and canteen are washed thoroughly 
first thing in the morning but has to be cleaned at least 5-6 more times during 
the course of the day as the students tend to make a mess of it without a care. 
Sometimes they are asked to come and work on Sundays as well without any 
bonus payment for the extra work. But the 8 women housekeeping workers 
are exempt from this.
Their daily wage is Rs. 233 and if they work the entire month it comes to around 
7000 per month without any days off. However, the finance department at 
the university delays their payment every month by almost fifteen days. Every 
now and then a rumour spreads that the salaries will be increased, which gets 
everybody excited. But their salaries haven’t increased in the last two and a 
half years while the rents have gone up substantially (from Rs. 1600 to Rs. 
2500 for a single room). Prices of necessary commodities have also increased 
including the Rs. 40 increase in the prices of whisky and beer that is a daily 
habit with one of the workers I spoke to. 
In comparison, the security guards earn less per shift (Rs. 6,600) but are able 
to earn more on the whole as they can do double shifts. The housekeeping staff 
does not have that option. One of the workers said that to make ends meet he 
works occasionally at a small factory owned by a friend of his, which makes 
electrical lights. This factory employs not more than ten people. He doesn’t 
work there regularly and only goes when the friend tells him of some available 
work. On those days he works there for around 4 hours - from 6 p.m. to 10 
p.m. He additionally repairs phones on Sundays to earn about Rs. 250 a week. 
In total, he manages to earn around 9-10 thousand a month but is not able to 
save any money.
The housekeeping staff said that in general they have good relationships with 
other workers in the university (faculty staff help them often by lending money 
during emergency situations) but still hide from them to escape the extra work 
they might be asked to do. This unpaid work over and above their own work 
can be anything from arranging books in the library to shifting water-coolers 
and other heavy objects from one place to another in the university. They 
are even asked to serve tea and lunch to teachers and students on occasion. 
However, they find it difficult to escape the extra work because on not being 
found, complaints are immediately sent to the supervisor who ensures that 
the work is done. The workers find the Stri Shakti canteen people particularly 
oppressive due to their repeated demands for cleaning. The other, smaller 
canteen owners and the workers have a more friendly relationship as these 
canteens provide free ‘chai paani’. 
The workers also said that there have been meetings with the VC to increase 
their salary but to no end.

Rohan, Class 8th, Govt. School
Rohan is 12 years old, and really likes school. Maths is his favourite subject. 
After the 6 hours at school, he does his homework for 2-3 hours everyday. He 
says he likes the work and that all his teachers are very nice. He wants to be a 
doctor when he grows up. In the evenings he works at a dhaba in Vijaynagar 
(near the North Campus of Delhi University), making chowmein. He has his 
own bank account, and uses his earnings for school books, stationery and 
clothes. He says that during school vacations he helps his mother by taking 
her place for 2-3 hours at her bhutta stall at Vishwavidhyala Metro Station. 
During this time, she gets to eat her lunch and rest a little. The stall earns them 
Rs. 200-400 a day. His father is a Raj mistri (brick layer); he works as a daily 
labourer for Rs. 200-300 a day. 
The ‘rent’ of the bhutta stall is Rs. 3000 that has to be paid to ‘the man’, and 
yet once a month the ‘committee’ comes in and removes all the stalls from the 
metro station. He has an 8 year old brother and a 13 year old sister. Both go to 
school. His sister looks after the house and the younger child while everyone 
else works outside. The rent for their Vijaynagar house is Rs. 5000, which keeps 
increasing. While he does not know all the details of the family’s finances, he 
says that without each member of the family working they would not manage 
to make ends meet. 
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Work and struggle
A literature student’s reflections on student strikes

and his relationship with work
In the last issue, we read about the struggle of the students of the film and 
arts institute in Rohtak. We saw how their struggle was centered around the 
issue of control over work. This will be an account of my experience of my 
own work as a Humanities student, and of how I saw the SUPVA students’ 
struggle.

As an Arts/Humanities student myself, since 11th grade, I always chose 
subjects of my own liking, based on what subject matter I was interested in 
studying and not on what job or how much money that field would give me. 
I chose History, Geography, Political Science and Literature. I took a foreign 
language for my graduation, then decided to further pursue a Master’s in the 
subject. The MA course included history, literature, western philosophy and 
literary criticism – all areas of my interest. I had my own ideas about why I 
liked to study, especially these subjects – and I really did like them – but in 
spite of all that, I still never liked going to the classes, or writing assignments. 
I liked studying, but didn’t like to work. I wanted to inquire into these areas 
of knowledge, but under the structures of these courses, it always felt like an 

imposition, as if it were not out of my own choice that I chose to do this. It 
became work.

I always felt that its becoming work hindered my relationship with studying. 
But I also had to face and accept the fact that the work part was unavoidable 
if I wanted to continue my relationship with studying, as to be able to study I 
would in the end need to earn a living, a regular, stable wage. So I went on with 
the idea that studying to pursue my interests, and studying to progress through 
the course, were two parallel activities. At times this arrangement worked, but 
for the most part it didn’t. I would often find things I was interested in reading 
or doing, and would do some of it, but then I’d stop because I felt guilty for not 
finishing my work first. I would end up not having read or written anything at 
all for days, as if I had no interest in it.

I had always been in a sort of struggle with other students, finding it hard 
to explain how I study for pleasure, how I chose or will choose my line 
of work based on what I enjoy doing, and not as a means to the common 
end (good money), while generally everyone else took their work as an 
obligation, a compulsion, as a necessary evil to earn one’s keep. (There were 
also a few philosophical-minded students who saw their work as a duty, and 
who wanted to work to keep order in society.) It had always seemed to be 

(continued on page 2)
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AFTER UNIVERSITY
Vivek, advertising professional

Studied in a decent middle rung public school 
in Noida. As a matter of chance, applied to the 
German course in Delhi University after school 
and ended up doing it. It was easy to get through, 
the job prospects were not too bad. Plus it gave 
him time to pursue a course in animation. Those 
years also left free time to pursue his interest in 
music. But having finished these three years he now 
needed to do something serious and he enrolled in 
a Masters course in mass media. These were years 
of many unpaid internships. He seemed to enjoy 
them, learnt much, and did not care too much that 
he was doing unpaid labor. 

He now works in an advertising agency. When 
asked to talk about work he spoke of that which  
interests him. His task is the research that goes on 
before an ad is made. To study the target group and 
explore what approaches would seduce it. Then he 
coordinates with the team of creators. This team 
makes a rough draft which is then finalised later 
by the studio; all this in the supervision of various 
superiors. He likes the atmosphere at his workplace. 
It is relaxed. His boss is somewhat young and all of 
them play videogames in the office. They also drink 
and smoke up, often in the workplace. The liberties 
he can take here seem to be an extension of the 
liberties the university had allowed. 

He is invested in his work. During an informal 
conversation with colleagues and superiors he 
jokingly mentioned an ad idea. A superior liked 
it and asked him to start work on it. The creative 
team helps him but this is his idea and he is working 
on it. He won’t get paid extra for it but he does not 
mind; he is getting to do what he wants to do. He 
adds that he is able to work well with the creative 

team because he too understands the things they 
do, owing partly to his animation training. 

He spends about 9 hours in a day in office, more 
when there is a lot of work. When asked if the work 
occupies his mind away from office he nods. Not 
too much it seems, but since the work is interesting, 
often he thinks about it away from work. But he 
does not mind it. 

Till now he has not mentioned his salary. On being 
asked he reveals that he earns Rs 22,000 a month. 
It is not a lot but it is sufficient. He is young and 
because he lives with his parents he does not have to 
pay any rent. How does he feel about it? Should he be 
paid more? He says that it’s fine because those who 
get more know more, they are more experienced. At 
some point he too will get there. Plus you get paid 
for your creativity and initiative, for how good your 
work is. He too will have his day. 

Vidya, communication design professional 

In the last years of school she worked very hard 
to enter a design course and managed to get into 
fashion design at NIFT Delhi. The course called for 
a lot of hard work. She speaks of weeks in which 
she slept on only four days. Work on campus and 
go back and work more. Her interaction with her 
friends in college were centred around work. Even 
those with friends who did not share this interest 
were focused similarly. She was always really 
invested in the work. She worried about feedback 
and cribbed about teachers who did not appreciate 
the hard work she did. She thought a lot about the 
work she did; she said that while NIFT gave her 
many technical skills it did not give here enough 
theory: how to go about thinking about the work 
you do? She seemed to desire more depth. 

After college, for a couple of years she worked at 
various places: designed and did book layout for 
a prominent publisher. Did various freelance jobs. 
Some more some less satisfying. But invariably she 
ran into people/employers who in addition to not 
paying her enough did not really understand or 
appreciate the work she put in. After a point she 
decided to pursue a Masters degree. She managed 
to get into the design program at IIT Bombay.

She speaks well of the time she spent there. It was a 
lot of hard work: working through nights, obsessing 
over projects. She learnt a lot and enjoyed herself. 

With friends she speaks also of a sharp backache 
that developed over these two years. It reached a 
point where she had trouble getting out of bed. She 
had to take medication and correct her working 
habits. This is difficult because she has to watch her 
posture in whatever she does – while she is working 
on the computer, or reading, or even just sitting. 
She says that this was very common. Most of her 
friends had similar problems. In one case a person 
was completely unable to get out of bed. Only then 
did people discover that one side of his body had 
actually been paralyzed. 

She has completed her course now. She is back 
in the job market. The problem she faces now is 
that because she has had industry exposure and 
two fairly rigorous degrees, and because she is no 
longer a beginner, she cannot take up a bottom of 
the ladder job. Not much else is on offer. She would 
want to begin her own start up, but it is not time 
yet. In the meanwhile she continues to freelance, 
dealing with clients who do not appreciate her work 
and want to pay little. All the while she hopes some 
project will come along which will actually satisfy 
her. 

common knowledge for others that nobody likes 
to work, it’s just compulsory, and after having tried 
unsatisfactorily to do what I like, I also sort of 
accepted as fact that no one likes to work. This led 
me to the conclusion that one would avoid doing 
it for as long as possible, and would always like to 
work less. 
So as part of the practice of inquiry that this 
newspaper’s work entailed, I would generally talk to 
people about their work assuming they didn’t really 
like doing what they did, and would always want to 
give as little time as possible to work and more time 
to whatever else they liked to do in life. Through my 
friend who studied at SUPVA, I got to know that 
everyone at that university stayed and worked there 
for 9-10-even-11 hours everyday! I also heard a 
casual reference to a possibility of students going on 
strike. And I thought, of course, if they make them 
work for so many hours every day, who wouldn’t 
strike! And soon I found out that the students did 
go on strike, but to my surprise, not to demand 
lower working hours, but against the university’s 
decision of enforcing a 8-hour work timing in the 
university. The university now would be open only 
from 9 to 5. The students were angry and opposed 
this decision, struck work and were going to shut 
down the campus.
We approached the striking students to get a clear 
picture. For me it was surprising. Apart from all the 
other things, like control over the syllabus etc., the 
students were most concerned about and opposing 

the university’s decision to close the campus at 5 
o’clock. Students wanted the campus open 24/7 
because they said they liked their work and wanted 
to give it as much time as possible, wanted to work 
there day and night, they were even angry at so many 
holidays like Diwali etc. that always interrupted 
their work. The students enjoyed their work, but 
were annoyed at the constant interruptions, and 
restrictions that the university would keep putting 
on their work, and had been constantly annoyed for 
so long that, as they said, they were now forced to 
strike, even though it would hurt the students, as 
they would lose so many days of work.
The students’ strike in SUPVA didn’t change much. 

It inflicted less harm on the administration than 
on the students themselves, who lost almost a 
month’s time to practice their art. In response to 
the way the institutions structured my fields of 
study, my response was also a form of shut down, 
my own individual strike. I stopped working. But 
unlike the SUPVA students, I could never find 
the collectivity they had, to affirm my interest 
in my work. Together they were able, not just to 
affirm their interest, but even to redefine their 
work as self activity and creativity, at least till the 
movement lasted. I never managed to do that, and 
instead, was left with the institution’s definition 
of work. 

(continued from page 1)



The idea that the student is a worker, is far from 
obvious. Surely, a worker is someone who is 
compelled to work? Whereas the student chooses 
to study? Surely, the worker is exploited? Somebody 
alienated from her/his work? And working for 
money? How does a student fit with that? 
Many students, when faced with the question, 
“Why do you study?” reply, Because I love physics 
or, Literature is my interest or, I studying sociology to 
improve myself as a person. These statements express 
personal, emotional investment in the subject 
studied. 
It would be silly to disregard these statements in an 
attempt to prove a political point. We cannot say, 
“No, in the end you are studying because without a 
degree you will never get a job.” That would be to 
deny the validity of their experience, and in that to 
undermine the ground for inquiry and politics. 
No. Instead we must, in good faith, recognize and 
record the student’s emotional attachment to their 
work. It is important to acknowledge reality in all its 
complexity. A student’s investment in the (school)
work s/he does is a fact that calls for two mutually 
opposing interpretations: 1) in terms of the logic of 
capital, and 2) in terms of the student’s attempt to 
realize her/himself as a social being. 
Let’s look at this part-by-part. 
Capital’s perspective: We have put the student to 
work. She is working on two things: firstly knowledge 
production, and secondly the production of herself 
as a worker — such that she emerges years later as 
the right kind of worker for a particular place in the 
labour market. As for the work she is doing now 
to achieve these ends, we (capital) are dictating the 
terms for it. She does not get to choose whether to 
do exams, or exactly how to go about her inquiries 
into history, or maths. She has to do the assignments 
in just the way she is told to. Furthermore, she is not 
being paid for the work she is doing. She might even 
be paying for the privilege of doing it. 
In such conditions, resistance flares up, of many 
kinds. It has to. Absenteeism, pushing deadlines, 
copying, plagiarism, online summaries of texts...    

All ways of refusing the imposition of student-work, 
all punishable offences. 
But what about ‘good students’? Isn’t there 
something, besides the threat of punishment, that 
keeps a student working hard? Those who say, I 
love Spanish or, Psychology is so important to me, 
will also tell you how hard they work, how seriously 
they devote themselves to the tasks in front of them, 
and how shortcuts will not take them where they 
want to go with their intellectual inquiries. From 
capital’s perspective, we see a disciplined worker, a 
diligent participant in the production of knowledge, 
already in the process of becoming an industrious 
wage labourer. In the meantime this individual is 
also ever-present as a ‘good student’ to embody the 
discipline which capital demands
from other student-workers.

Students’ perspective: To not look at how the student-
worker understands her own experience is to ignore 
her potential, and desire, to push her intellectual 
activity outside of the sphere of work. That excess is 
what makes the struggle against capital possible, and 
we must recognize it. So, we meet a student who finds 
in her books a connection to experiences otherwise 
unknowable; another for whom the library is the 
past made present, the crystallization of thousands 
of human intellects; another who looks forward to 
a lecture or a seminar as a moment in the sharing 
of a collective imagination. No student feels this way 
all of the time, and many students never do. Such 
feelings are not universal — how can they be? Yet 
the desire they contain is no fiction. It is as real as the 
resistance we described above. 

And yet, the question must arise: does the reality of 
studying live up to its promise? Even if the desire 
is there — to read, write and discuss in order to 
understand and create — and even if the student 
pursues that desire, will capital allow it to be realized? 
Will it throw up no obstructions? ... The deadline 
cuts her off. An exam looms near. Classes, tutorials, 
assignments, tests, forms, etc. Not even the keenest 
students can escape these impositions. 
And can it be otherwise? As long as study is something 
structured from above, it will be structured to take 
from the student-worker the labour that is required 
of her. In this structure, both kinds of students are 
productive, those who say, I am studying because 
I need this degree to get a job, and those who say, I 
am studying in pursuit of greater knowledge. The 
difference with the second type is that, not only do 
they sell their time for nothing, they throw their 
passions and desires into the selling. 
Struggles such as the student strike in Rohtak 
(SUPVA) and in Italy and Macedonia, which we 
looked at in the last issue of The University Worker, 
may teach us something about this too. They 
showed that the demand for control or autonomy 
over student work is only partly about rejecting 
poor conditions; it is also about the struggle for the 
realization of intellectual desires.
Just as capital structures production, it also structures 
education, the university, the institute, and relations 
in these spaces. Some struggles refuse capitalist 
structuring altogether: work is refused, classes are 
refused. Others try to reshape work, even student-
work. Correspondence students in Delhi University 
want more classes. In that, they may seem to be 
asking for more work, but they are also refusing 
capital’s structuring of their lives, their education. 
The desire to structure education in a manner suited 
to us, expresses itself in these movements. When 
demands are dealt with, and concessions are made, 
we only get a new kind of capitalism. But often what 
the demands express — implicitly — is a refusal of 
the imposition of capital. 

— Chaalis Chor
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Yamuna, French MA student, DU
Most days, she leaves around 7am for college. She’s 
there till 3pm, then takes the two-hour metro ride 
back home, where she spends most of the evening 
reading and studying. She’s often up till 1 or 2am.
The course demands a lot of reading. She feels that 
those who were already used to reading a lot had an 
advantage in this course. For her, it is difficult. She 
has to spend more time on each book, and ends up 
frustrated with it. She thinks maybe others don’t 
look up all the new vocabulary in the texts, like she 
does, as this is important - “research demands a lot 
of attention”.
Sometimes, a text is set which really interests her. 
She will want to look deeper into it, understand the 
historical events it deals with, the life of the author 
who wrote it etc… “Other students ask, ‘Why are you 
wasting your time on that?’ And I feel, you know, 
they’re right. I won’t get extra marks for that… From 
next semester I’ll do it like they do.”
Ironically, she ends up getting regarded by teachers 
as someone who doesn’t work. This is because she 
can’t meet all her deadlines, too caught up working 
on the texts that interest her. “They say, ‘You’re 

Master’s students, you should be able to do all this.’ I 
don’t know what’s in their minds. They just think, in 
the time you have, you will get it all done.”
Students have different ways of dealing with this. 
Some can afford to pay for tuitions. Others claim 
to have shortcuts, keywords, model answers. They 
say, “This is how you get the marks, just do this.” 
“Well, that might work with one teacher, but if the 
teacher changes you won’t be able to do that.” And 
such students have no concept of “global knowledge”. 
Years after the course, they won’t be able to say, “I 
learned this at university” because they will have 
passed their exams and then forgotten it all.
There was only ever one teacher who understood 
their situation, who knew that there was too much 
work, that in reality, arts students had no time to 
develop their interest in the subject. Most teachers, 
though, were not like this. “Ek kitaab to ek din mein 
kar hi sakte ho. You’re an arts student. Kyon nahi kar 
sakte ho?”
When asked where this contradiction comes 
from, between the notion of arts as intellectual 
development, and the reality of pressured, deadline-
driven, overworked students, Yamuna could not 

answer. Is it something systemic to the university, the 
course? “I don’t know.”
“But you start running from that place. Main yahaan 
kyon hoon?” She will not be staying on to study more. 
She suspects that PhD students have proportionally 
more psychological disorders because they are 
forced to do work far beyond their capacity. She 
knew one student who was passionate about French, 
and worked hard and had an amazing grasp of her 
subject. But when she finished her PhD thesis, the 
teacher failed her and refused to sign it. The student 
committed suicide soon after.
Why did Yamuna choose to study French? Before, 
while studying for her BBA, she had done a part-
time French course. She realised that in developing 
an interest, you can comprehend things about the 
world. It was not a completely resolute idea. “Set nahi 
tha.” But she felt in-depth study would be possible.
As early as the first semester, she realised it wasn’t 
possible. She was disappointed. “Maybe the problem 
is in me. I’m not fulfilling the needs of the department.” 
What are these needs? “They want students to reach 
proficiency. Kaise possible hoga? Possible hi nahi 
hai! Maybe I’m thinking too much…”
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Naman, adhoc assistant professor, Delhi University
I teach English Literature at a prominent college in Delhi University. I am 
an adhoc teacher, which means I work on 4-month contracts that can be 
terminated at a day’s notice. Most colleagues are much unluckier that I am. 
They teach with less security, often less pay. Many have to work much more 
than is legal and still need to suck up to the administration to be paid on time. 
I will write from my position of relative privilege. Like many, when I started 
work I was excited and willing to put in much effort. My excitement carried me 
through a couple of semesters but since then it has been a case of diminishing 
returns. Others speak of a similar experience. There is undoubtedly some 
pleasure in teaching. But this pleasure comes along with much undesirable 
burden. Other things, some inside, some outside the classroom. 
a) A large workload. I teach 12 classes a week, in addition to taking 6 hours 
of tutorials. I teach students from all three years of BA, and this implies that 
I teach 4-6 texts. Often I have to lecture on 3 to 4 entirely different texts on 
the same day. This can be very exhausting, most obviously because speaking 
for 4 hours is not easily, but also because I need to gather my thoughts for 
each class, before ensuring a controlled unfolding of ideas over the course of 
a lecture. With each text one needs to dive into a different sets of notes, and to 
deliver a decent lecture I will need all my resources to be at my command. By 
the end of two classes this becomes tiring, and often very difficult. 
b) While preparing to teach a text I find myself discovering interesting things. 
I try to build an argument, or a set of arguments, for which I need to do some 
amount of research. Sometimes I need to discuss ideas with friends. At times 
I will write my ideas down and develop them slowly over a period of time. But 
as I try to push my ideas concerning one text, I remember that I have to teach 
a second text, and a third and also a fourth. And I need to be prepared with 
all of them at the same time. In the department in which I teach, thankfully, 
I have a say in the allocation of texts. The situation is much worse for those 
adhocs (who are the majority) who are simply allotted texts by the permanent 
members of their departments. Not to mention those adhocs who lose their 
jobs at the end of a semester and in the next are thrown into teaching new 
texts at a day’s notice. Anyhow, I get interested in a text and feel the need to 
push my thoughts to their conclusion. But invariably over the last three years 
of teaching I have found myself lacking the time. The result: hasty conclusions, 
loads of incomplete notes, and deeply felt frustration.
c) But then I am a teacher, not just a researcher. Which means a great part 
of the satisfaction possible comes from my students. I have been lucky over 
the years to have had “good” students. They are interested in their first year, 
some of them start working hard a few months into the course and many like 
discussing the texts they read. All of this bodes well. But then I have to face up 
to the fact that many of them are not really here because they are interested 
in these texts, definitely not because they are interested in my ideas; this, of 
course, is no fault of theirs. They do need to get jobs and they can’t all aim to 
become writers and scholars (and, after all, what would change even if they 
did?) They need to reproduce what I tell them in term papers and exams. So 
even as I struggle to articulate my formulations, most of them incomplete, 
they need to reformulate it all in terms that they will remember, so that they 
can reproduce these ideas when needed. 

d) The things I teach (literature or theory) are invariably abstract. And there 
they sit worrying about 1) jobs 2) marks 3) internships 4) applications for post 
graduate courses etc. Abstractions only tentatively connectable to everyday life 
can seem irrelevant. It occurs to me that no amount of “educational reform” 
even if driven by “progressive forces” and not the market, will be able to change 
this situation of obvious irrelevance that a job such as mine is staring at. And 
in the current situation, for me to find any satisfaction in my experience as 
a teacher I would have to demand of students that they forget the burden of 
everyday life today, in the classroom, when they write their assignments etc; 
that would be absurd, apathetic. 
e) Invariably I am faced with a divided classroom. A section among the 
students come from socio-economic backgrounds that have given them the 
tools necessary to deal with what is taught in these classrooms. Invariably I end 
up teaching these students. There are many others who sometimes lack even 
the linguistic “skillset”, and certainly the cultural capital to engage usefully 
with what I say. I will try to address this once in a while, but will in the end 
resign to the situation. I cannot meet these students separately because I am 
generally overworked. Not facing up to the uselessness of what I teach, to these 
students, becomes impossible after a while. 
f) A lot of time goes into administrative duties, clerical work, that saps my 
energy: Marking attendance, compiling it each month, then again at the 
end of the semester, correcting assignments (hundreds), invigilating during 
examinations, sitting at a correction centre at the end of each semester 
correcting exam papers. Emerging from the highly bureaucratised nature of 
the university, most of these, finally, have nothing to do with what students 
learn, or what teachers teach. 

SOL students’ struggle, Delhi University
Over the past few months, students of the School of Open Learning, DU have 
been waging a struggle against stratification of the university, with the support 
of Krantikari Yuva Sangathan and the Centre for Struggling Women. Since 
these students do not vote in DU student union elections, generally no student 
organisation takes up their issues. There are lakhs of SOL students in DU and 
yet there are no joint facilities with regular students.
SOL students’ demands:
1. Set up GSCASH in SOL centres. Immedate proceedings for incidences of 

harrassment.
2. More classes and more study centres to be built.
3. Provide ladies special bus and all-route bus-pass, joint with regular students.
4. Laptops and good library facilities to be provided, as in regular colleges.
5. Students to be informed by SMS about all PCP classes.
6. Exam results to come on time.
7. Not to set classes of all BA subjects at the same time.
For more information, see Delhi University SOL Students Union (KYS) 
facebook page.


